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CHAPTER I 
I NTRODUCTION 
During the past twenty- five years there has been a s t eadily ris-
ing increase in the nwnbers of graduate pr ofess ional nurses who have 
j oi ned the ranks of nurse educators. Parallel to t his t rend there 
hc:.s t een a slow but relent less movement vvi thin the profes sion of nurs-
ing to bring about a closer correlation be tween education for nurs-
i ng and education for the other profes s ions. About five years ago, 
leade r s in hi gher education for nurses recommended that the bacca-
l aurea.te program in nursing prepare the candidate for general nurs-
ing onl y , on the principle t hat t he nurse needed a broad academic 
background on which to pursue study on the master 1 s level which would 
t hen qualif y he r for teaching or administration in a particular field . 
Thi s policy would provide for a more favorable comparison of educa-
tional progr ams in nursing with other pr ograms wh i ch educate for the 
professions . 
Teacher education i n nursing: was studied by Norris1 who made a 
r at her exhaustive investiga tion and anal;ysis of the practi ces re -
l ating to teacher educa tion as compared to t he r es ults of a survey 
of s chool and l aborat or y experiences provided i n other fie l ds of 
teacher education and it was found that t he re was little uniformity 
1 Norris, Si byl, Professional Laboratory Experiences for Student 
Teachers in Nursi~ . Unpublished colloquium paper , College , 
of Education , University of Minnesota, 1950. 
---=-
in the practices of colleges and universities which prepared teachers 
of nursing . 
In the better schools of nursing we find, today, faculty members 
who have at least a Bachelor 's degree, either in Nursing or in Nurs-
ing Education and many who have the Master 's degree . Knowing that 
very few studies have been done as yet on the needs of nurse instruc-
tors and desiring to learn what these needs are in relation to the 
curricula patterns of the past and present, the writer decided to 
undertake this small study to ascertain, through a sampling process, 
the opinions of some nurse instructors as to the sources and adequacy 
of their preparation for teaching . 
We make a great issue of evaluating the basic nursing student 
and her program to see if the product of the school measures up to 
our ideal. In our attempt to make the product fit the ideal, we 
periodically revise the philosophy and objectives of the school, 
reconstruct the curriculum, try experiment al programs, improve guid-
ance services and subject the student to all kinds of local and 
national testing tools. Certainly we are justified in doing every-
thing possible to improve the setting and climate for learning . Vfuat 
v~ have perhaps forgotten is that, in trying to cope vnth the con-
stantly increasing complexities of nursing f or which >W are prepar ing 
these students , the nurse instructor is the key to the treasure chest 
of realizations and hopes for nursing for the future. It seems per-
tinent to study the instructor as she sees herself in the role of 
tutor, counsellor and friend of the student. If the instructor has 
II 
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feelings of adequacy, security and satisfaction, it would seem logical 
to expect that she would function vnth a joie-de-vivre not likely to 
be found in a person vmo feels ill-equipped for the duties at hand and 
frustrated by a lack of the knowledge, understanding and skills ex-
pected of her by students, colleagues and administration. Also, is it 
not reasonable to expect that the feelings of the instructor will be 
conveyed to the student during the long and rather intimate associa-
tion they have together? 
Shetland2 says that "Changes in curriculum should grow out of the 
needs of students". From observation and experience, the writer knows 
that the nurse instructor spends more time and energy in developing and 
fostering good human relations and communication skills in stude~ts 
than in teaching actual subject matter to them; hovrever, through in-
formal methods of collecting information in regard to academic prep-
aration for this function, the v~iter has slowly evolved a convic-
tion that nurse instructors have less formal preparation in this area 
than in any other. Today, more than ever before, there is tremendous 
emphasis on interpersonal relations~tps in all fields of education 
and endeavor. Certainly, the nursing profession needs to evaluate 
itself in relation to the quality of its practitioners. Many 
studies have been done 1~ich prove that only by improving the quality 
of nursing can we compensate for the lack of sufficient numbers of 
2 Shetland, Margaret 1 .; 11 I dentifying Curriculum Goals", 
Nursing Research, 52:10 ::43. 
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nurses to meet the estimated needs of society for some years to come. 
In order to safeguard the patient, the student and the instructor, 
then it is realistic to trace to its logical source the crux of the 
problems the academic preparation of teachers of nursing who carry 
the burden of instructing the nurses of tomorrow. 
Therefore, a study of the sources of knowledge, understanding 
and skills used by instructors in medical and surgical nursing and 
the relative values of each in the performance of teaching functions 
was undertaken in order to find out i f the curricula of the insti-
tutions which prepare our nurse educators are meeting the needs of 
t heir students. 
The data for this study were procured by intervievnng tl1irty-
t wo instructors in Medical and Sur gical Nursing from six diploma 
and t wo collegiate schools of nursing, all of which were located 
within the geographic confines of Greater Boston. 
The number of instructors from each school varied from one to 
seven depending on the size of the school and the functions dele-
gated to instructors because of philosophy and curriculum. 
The data give the opinion of these instructors in regard to 
their preparation for teaching. Since the sampling was not ran-
dom, it is not possible to generalize precisely from these in-
structors' opinions to any other group. 
'I ,, 
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CHAPTER II 
THEORE TICAL FR.A.IviE'iilORK OF THE STUDY 
Ther e is a scarcity of material on the subject of the adequacy 
of academic prepar ation of nurse instructors for their r ole of 
t eaching . The most extensive study and, to the investigator 's 
knowledge, t he onl y such study is the one published by Boyle1 i n 
1953. This project was undertaken when she found out that up to 
1949 t here had been no previous studies done on this t opic and be-
cause she felt that "with an increasing awareness of the need for 
well prepared teachers of nursing, a careful study of present pro-
grams and practices seems especially warrant ed11 • 2 While Boyle's 
study is mainly devoted to student t eaching e:Arperience, it i n-
elude s i nformat i on related to other aspects of the preparation of 
teachers. One of t he most significant findin gs in her stud;y was 
tl;at onl y five of t he nineteen school pr ograms studied prescr i bed 
courses in student counseling or personnel work, ye t every teacher 
does guidance and couns eling constantly . This fact supports the 
author's conviction that far too little of the curricul um is de-
voted to preparing future teachers in the art of practicing and 
1 Boyl e, Et hel Rena, Ph.D ., "A Study of Programs of Professional 
Education for Teachers of Nursing in Nineteen Selected 
Universities " . Doctoral Dissertation Series, Publication 
5344, University of Minnesota, 1953. 
2 Ibi d 
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promoting good interpersonal relationsrrips. 
Other interesting findings in r egard to t he curricD~um for 
prospective teachers who had already completed basic nursing was 
related to the three kinds of learning experiences provided: 
general education, clinical nursing and professional education. 
In the area of general education, all of the nineteen schools re-
quired social and natural sciences and humanities with forty credits 
as the average number for this area. Catholic schools required the 
most work in the humanities. 
A little over one-half of the student teachers had clinical 
nursing courses but nine-tenths of them were doing student teach-
ing in a clinical nursing field. An average of only six credits 
were earned in this area. 
In the area of professional education, only seven schools re-
quired History and Philosophy of Education and the avera.ge number 
of credits in education, exclusive of Nursing Education, was only 
five. 
One of Boyle 1s recommendations was that there be closer coop-
eration between the faculty in teacher education in nursing and 
other university faculty members enga ged in teacher education. She 
suggested that future studies be done as follow-up studies on 
graduates of universities periodically in regard to their problems, 
successes, failures and present attitudes and t hat this information 
be secured from not only the graduates themselves but elicited from 
= 
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employers, colleagues and students. 
Since 1950 professional magazines have published an ever in-
creasing nwnber of articles on the preparation, qualifications and 
functions of teachers in general. If we believe that nursing is a 
profession and that schools of basic nursing belong to the category 
of schools of higher education, then we should think of t he nurse 
instructor not as a nurse primarily, but as a teacher of nursing, 
or, if' you will, a teacher-nurse. What do we expect of' the teacher-
nurse? We should expect the same performance of her as we do of any 
teacher . Blegen has surr~arized the qualifications of the college 
teacher ver~y succinctly by saying :. 
We want the college teacher to know his subject 
and its interrelations with the world of knowl-
edge, but we also want him to take advantage in 
his classroom from what man has learned aoout the 
learning process, about the art of teaching, 
about the art of dealing with people.3 
In another professional journal article, Millis, the President 
of Western Reserve University, argues for t Le need to educate teach-
ers as well as, if not better than, we do all professionals because 
of their great responsibility of educating others by word and ex-
ample. He says, "Teaching is a l earned profession because the first 
requirement of those who practice it is a well-furnished mind". 4 
He also emphasizes strongly t hat practitioners of a learned profession 
3 Blegen, Theodore C., "A Movement Gains Momentum", 
School and Society , 52:1:18. 
4 
Millis, John Schoff, "Educating Teachers as Professionalsfl , 
The Journal of Hi gher Education , 57:4:179. 
,, 
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deal directly with people and therefore what they do affects people, 
not things, and that 11 central to the knowledge of the practitioner 
is the understanding of the human individual as a being and his re-
lation to his environment, physical and social":.5 Millis advocates: 
(1) improvement in the quality of general education; (2) no segre-
gation of students in universities by sex, color or professional 
interest; (3) that the educat ion of teachers be the business of the 
university, not just of a school or department within it; (4) that 
prospective teachers have early and personal contact vnth teaching; 
and (5) that more time be given to the education of teachers than 
there is at present. He concludes his plea for better preparation 
of teachers by saying: 
The only places in professional education today 
where the number of applicants far exceeds the 
number of available facilities is in those pro-
fessional fields where education is long and6 
arduous--in short where quality is demanded. 
The President's Committee on Education Beyond the High School 
included in its Second Report, 7 which was focused on college and 
university programs, some findings which support Millis' feelings 
about the quality factor in teaching. They state that the quality 
5 Ibid 
6 Ibid 
7 Second Report to the President, July, 1957. 
The President's Committee on Education Beyond the 
High School. 
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of ed'.lcation must exceed the quanti t;y of students served if a choice 
must te made and that educators have an obligation to put t he na t ion r s 
resources to the very bes t us e through better management, more 
effe ctive academic procedures and increased teacher effectiveness . 
Rugg and Brooks 8 ask , "Who is a good teacher'.?" and answer by 
outl ining t he qualifica tions of a mature person. She mus t be a per-
son of physical well-being and of rich experience, be emot ionally 
stabl e , have effective intelligence and leadership in culture, be a 
person of integrity and have effective intelligence in the psychology 
of deve l opment. This last qualification is stressed because of the 
fact that since the teacher's chief task is to guide the deve l opment 
of young peopl e he must hims elf be a student of biology and psy-
chol ogy . TI1ese authors contend that the teacher 's task is one of 
understanding the whole- acting pers on and they say that, "the ma-
ture person talks and thinks with t he concepts of growth as well a s 
of skills and knowledge". 9 Surel y this is a str ong plea fo r in-
eluding the study of the humanities in the curricula pr eparing 
teachers and espe cial l;'l in those vYhich prepare the teacher-nurse. 
Again, s tressinc the need for the teacher to be a mature pers on 
8 Ruf;g and Brooks, The Teacher in School and Society , 
pp . )08-.512 . 
9 Rugg and Brooks, op . cit . , pp . ) l J - 5lh. · 
I 
,, 
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Rugg and Withers say the teacher must feel, think and work as 
an artist and as a mature person, molding the raw materials of per-
sonality and environment into a perfect unity within the whole stu-
dent. Thus, the mature teacher works as an artist and as a scholar 
and is called upon by these authors to be an "artist-teacher, true 
11 
guide in the development of personality". 
Is this ideal of the teacher possible of attainment by the 
prospective teacher-nurse? We believe so, provided she has the aid 
of enlightened advisors and the advantages of an educational pro-
, 
gram whose underlying philosophy is that the curriculum should fit 
the needs of the learner. 
Gilkeyl2 feels strongly about the obligation assumed by a 
college or university that accepts tuition from a student in nurs-
ing and offers a degree, declaring that such an institution must 
insure that the educational content and worth are of colle giate 
caliber. This has not always been true in the past, she asserts, 
citing as examples: (1) no uniformity in converting nursing ex-
perience into units of college credit; (2) the difficulty 
10 Rugg and Withers, Social Foundations of Education, p. 713 
ll Rugg and Withers, op. cit., pp. 714-715. 
Gilkey, Helen Huberty, "Does Higher Education Have an 
Obligation for Nursing Education?", 
School and Society, .53::2:14. 
I 
I, 
ll 
encountered by students in getting transfer of credits from one in-
stitution to another, (inter-collegiate transfer of credits has been 
difficult to obtain and sometimes refused to this student though 
rarely to students majoring in social studies, education or the 
humanities_h (3) inequalities in junior college programs as to the 
requirements for graduation, (for example, a student in nursing 
needing 101 units of credits for an A.A. de gree versus only 60 units 
for other students). These inequalities constitute discrimination 
against a particular group, a group composed mostly of women and made 
up of the largest number of health workers in the United States. 
Gilkey contends that institutions that have assumed the obligation 
of nursing education should meet it by giving these students the 
same status afforded to students in Chemistry, Engineering, Education 
or the Humanities . Certainly this is a sound principle and one all 
fair-minded educators should endorse. 
In her consideration of the problem of providing continuity of 
education for nurses who1 enter higher educational programs w~th 
different backgrounds in basic nursing, Hassenplug13 proposes a core 
curriculmn for all graduate nurse students regardless of the area of 
specialization. She thinks that these three strands of learning ex-
periences should be threaded throughout the basic and the graduate 
13 
Hassenplug, Lulu Wolf, 11 Continui ty in Nursing Education", 
Nursing Outlook, 57:4:200. 
II 
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programs. the sciences, the art and science of nursing and the 
hQmanities. She, too, advocates the development and encouragement 
of communicationacross professional lines and that " graduate pro-
grams prepare students to be liberally educated scholars of nursing 
with a marked ability to work with others".l4 
15 
Heidgerken says that the c~mplexities of nursing and teaching 
plus the present shortage of well-qualified teachers make the problem I 
of preparing and maintaining an adequate supply of teachers . one of 11 
the most critical concerns in nursing education today . She concludes 
her paper with this summary:· 
Because the preparation of teachers of nursing 
necessitates preparation in two professional 
fields--nursing and teaching--a good basic 
nursing education is needed to serve as a 
foundation for the development of the special-
ization of teaching . Only through further 
preparation of nurse-teachers who possess the 
knowledge, skills and personal qualities which 
result from an educat ional program that in-
cludes the broad objectives of t eacher educa-
tion, vrill teachers be able to meet the com-
plexities of teaching nur sing and i mprove 
nursing education. 
The review of literature was mos t revealing as to what leaders 
in general education and in nursing education advocate as good prep-
aration for teaching. They seem to be in agreement that the teacher 
needs a broad, general academic background, reinforced with knowledge 
Ibid 
15 Heidgerken, Loretta, "Preparing Teachers of Nursing", 
Nursing Outlook, 55:-12:635. 
I· 
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and practice in a specialized area, with great emphasis put on the 
study of the humanities. 
The author's belief that little study has been done of the needs 
of the nurse instructors was reinforced by this review. {The eager-
ness and enthusiasm shown by the participants indicated that this 
kind of study was not only welcomed, but was actually a response to 
a need). 
It seemed a timely thing, then, for t he mutual benefit of nurse 
instr uc t ors and college faculties t o do a study to see if the in-
sti t utions which prepare teachers in nursing are really meeting the 
needs of students. 
II 
CHAPTER III 
METHODOLOGY 
Since this was to be a study of opinions, the data had to be 
procured through the interview method. The selection of the inter-
viewees depended upon the selection of the schools of nursing, wnich 
was determined by these criteria: 
(a) The program must be fully approved by the state 
approving authori~. 
(b) The program must be accredited by ·. the Accrediting 
Service of the National League for Nursing. 
(c) The schools must be within a reasonable distance 
from the center of Boston and be reached by public 
transportation. 
Accordingly, after perusal of several school bulletins and 
checking the listing of nationally accredited schools in the area 
of Greater Boston, six diploma and two collegiate schools were 
arbitrarily selected as likely participating schools. Next, ·. a 
letter was written to the director of each school or program ask-
ing permission to interview faculty members who qualified for this 
study by: 
l 
(a) Holding a baccalaureate or a master's degree. 
(b) Teaching Medical and/or Surgical Nursing to 
students in basic nursing progr~~s.1 
See Appendix A. 
I 
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A reply card was enclosed with each letter t o facilitate answering 
2 this request. 
In the meantime , the following forms were devised f or use in the 
i nterview sessions~· 
(a) A form for obtaining the essential items of infor-
mation concerning the educational background of 
each interviewee, viz., data relative to gradua-
tion from basic nursing .and academic de gree pro-
gr ams) 
(b) A check-list type of fonn for securing the infor-
mation desired relative to coursep or subjects 
studied in the academic programs.4 
For this listing, the author drew upon personal knowledge of college 
curricula which prepare graduate nurses in advanced education and 
consulted a few college bulletins for course titles and descriptions 
as a countercheck. It was felt that the instructors would need and 
would want a guide for this part of the interview; otherwise, a 
great deal of time mi ght be spent in trying to remember courses by 
title and confusion as to names and content of subjects would 
ensue. Also, it was most desirable from the standpoint of cate-
gorizing and analyzing the information later to have a uniform list-
ing whose items could be checked off by each interviewee in the same 
way . 
2 See Appendix B. 
3 See Appendix c. 
4 • See Appendix D. 
II, 
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(c) A form to be used as an open-end type of inter-
view guide for soliciting the rank order of each 
area of knowledge, understanding and skills in 
relation to the amount of formal preparation; 
for securing opinions in regard to the relative 
values of courses and subjects studied during 
formal preparation for nursing education; and 
for securing opinions in regard to the most 
valuable associations and experiences enjoyed 
during matriculation in college programs . 
This kind of information cannot be solicited 
through the use of previously listed items so 
leading questions were asked and space pro-
vided for brief responses.5 
Trial testing of the check list and guide sheets was done vfith 
the cooperation of tvm classmates and the forms were found to be 
adequate for the purposes of the study. 
Upon receipt of the reply cards from all of the schools se-
lected as participating agencies, appointments were made by tele-
phone for the interview sessions. The actual interviewing was be-
gun in March of 1958 and continued through the month of April. An 
allowance of at least half a day was made for the visit to each of 
the e i ght a gencies, since it had been estimated at the time of the 
trial testing of the forms that one-half to one hour was necessary 
for individual interviews. As previously mentioned the number of 
participants at each school varied from one to seven persons. 
After introductions were made the author explained verbally the 
purpose of the study and of this interview. As the interviewee 
looked over the forms before starting to f ill them in, the investiga-
tor, sitting nearby, followed along with the participant explaining 
See Appendix _E. _ 
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any questionable items that arose. It was found necessary to elab-
orate upon some of the items in the check-list and these were the 
interpretations given to almost all of the interviewees in regard 
to the meaning of art, music, clinical nursing and teacher education: 
ART---To include the arrangement of bulletin boards, the crea-
tion or revision of charts, graphs, diagrams and other 
visual aids used in the demonstration of facts or trends 
in teaching students or in helping them in the teaching 
of patients. 
MUS IC---To include any functions associated with glee club or 
choral singing, orchestra practice or even infonnal sing-
ing fests vvi th the student body . 
CLINICAL NURSING---To include any course or subject which pro-
vides knowledge or skills in a specialized nursing area. 
TEACHEH EDUCATION--To include any course or subject which 
aims to provide understanding of the role of nursing 
schools in society, their curriculum and the fundamentals 
of teaching. 
Some probe questions by the interviewer were used in order to 
elicit from the interviewees what was desired in response to the 
open-end questions on the guide f orm. For instance, in regard to 
the questions as to what college courses or subjects (a) were either 
superfluous or repetitious and (b) should have been required but were 
not, additional questions were asked such as, 11Yfuy?11 , 11V'Jha t do you 
18 
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mean?", "Could you e:x:plain?", "Could you think of examples?", "Do 
you wish you had had more of this or that subject? 11 • 
In answering the final question: . What college experiences or 
associations do you consider to be mos t valuable to you?, nearly 
everyone began to ~rite dmn1 courses or subjects rather than the de-
sired response which was a list of t wo or three intangible things 
that contributed to personal or professional growth and made college 
life a happy time to remember. Discussion of this item prolonged 
the interview in most cases as the participants reminisced about 
their past experiences and recalled to mind the contributions of 
many fine people who had enriched their lives. 
" 
I 
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CHAPTER IV 
FINDINGS 
The collection and tabulation of the data relative to the edu-
cational background of the participants gave the results itemized in 
Table 1 and in Table 2: 
TABLE 1 
BASIC NURSING EDUCATION OF THIRTY-TVlO 
INSTRUCTORS OF MEDICAL AND SURGICAL NURSING 
GRADUATION 
f 
NUMBER PER CENT 
From Three Year Diploma School 28 88 
From Collegiate School 4 12 
TOTALS 32 100 
20 
TABLE 2 
ACADEMIC DEGREES HELD BY INSTRUCTORS 
OF IvlEDICAL AND SURGICAL NURSING 
DEGREE I NUMBER PER CENT 
Bachelor's Degree 
B.S. in Nursing 18 56 
B.S. in Nursing Education 10 32 
B.S. in Education 1 3 
B.A. in Nursing 1 I 3 B.A. (Biology) 1 3J 
A.B. (Psychology) 1 
I 
3; 
I 
I 
TOTALS 32 100 
Master 1s Degree 
M.S. in Education 5 15 
M.S. in Nursing Education 4 13 
M.S. in Nursing 2 6 
M.A. in Nursing Education 1 3> 
M.A. in Science Education 1 3 
A.M. in Nursing Education 1 3 
TOTALS 14 43 
21 
It is significant that this picture of nurse instructors, of 
whom eighty- eight per cent graduated from a three year diploma 
school program, supports the statement made in The National League 
for Nursing Survey Report of 1956 that eighty-five per cent of all 
1 student nurses were enrolled in diploma or associate degree programs . 
That the majority (eighteen) of these nurse instructors received 
a B.S. in Nursing is a reflection of the trend in recent years to 
grant a bachelor's degree in general nursing rather than in a special 
field of nursing. 2: All of these· received the bachelor's degree since 
1952 except the one person who graduated from a Canadian university 
in 1947. The ten people who received the B.S. in Nursing Education 
did so between 1948 and 1955. 
The two instructors who received the M.S. in Nursing did so in 
1957, while those who received the M.S . in Nursing Education did so 
between 1948 and 1957. The M.S . in Education was received by five 
instructors between the years 1954 and 1958. The one person holding 
a Master ' s Degree in Science Education received it in 1950 while the 
one who holds an A.M. in Nursing Education received it in 1948. 
The length of time which elapsed bet·ween graduation from a basic 
nursing program and a bachelor's program ranged from one to twenty-
nine years, the average being nine years, while the number of years 
1 11 Nurses For A Growing Nation11 , National League for Nursing , 
1956. 
2 See Chapter I, page 1 of this paper. 
---
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between graduation from a bachelor's and a master's program ranged 
from one to ten years with the average being five years . 
The data concerning the use of subject matter in the areas of 
Sciences, Human Relations and Communications, NLrrsing and Teacher 
Education revealed the facts shown in Tables 3, 4, 5 and 6. 
TABLE 3 
TiiE RELATIVE USE OF SUBJECTS IN THE AREA OF SCIENCES 
SCIENCES USED 
Often Seldom 
Anatomy and Physiology 31 1 
Chemistry 16 16 
Microbiology 29 3 
Nutrition 30 2 
Pharmacology 31 1 
Physics 19 13 
MEAN 25.8 6 
In rating the use of sub ject matter listed under the Sciences, 
31 of the 32 instructors indicated they used both Pharmacology and 
Anatomy and Physiology often, while Chemistry was used often by 16 
people. The average nmnber of instructors who rated Sciences as 
~ 
I 
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used often was 25.8, while the average number who rated ~hem seldom 
used was 6, with the range for Seldom Used from l each for Pharma-
cology and Anatomy and Physiology to 16 for Chemistry. · 
It is evident, then, that the Sciences used most often by these 
instructors were Pharmacology, Anatomy and Physiology, Nutrition and 
Microbiology, while those used seldom were Chemistry and Physics vnth 
the group equally divided as to the relative use of Chemistry. 
---=--=---
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TABLE 4 
THE RELATIVE USE OF SUBJECTS IN THE AllEA 
OF tillMAN RELATIONS AND CO!YIM1JNICATIONS 
tillMAN RELATIONS AND cm.111ilUNICATIONS USED 
Often Seldom 
Art 17 15 
Economics 23 9 
English 31 1 
Group Dynamics 27 5 
History 11 21 
Languages 6 26 
Music 1 31 
Philosophy 29 3' !) 
Psychology 32 0 
Religion 26 6 
Sociology 32 0 
MEAN 21. 4 10.6 
In rating t he use of subject matter under the heading of Human 
Relations and Communications all of the instructors rated Psychology 
and Sociology as used often and all but one rated English used often. 
Philosophy was rated often used by 29 and Group l}JI1amics by 27 vvith 
li 
25 
Religion rated often used by 26 people . Seldom used was Music, so 
rated by all but one instructor, while 26 rated Languages seldom used 
and 21 rated History seldom used. 
The average number who rated the subjects in this area as often 
used was 21.4; the average for seldom used was 10. 6 . It is there-
fore significant that all of these instructors use English, Psychology 
and Sociology often and most of them use Group Dynamics, Philosophy , 
I 
and Religion often in their roles as teachers, while History, Music 
and Languages are used seldom, with the group about evenly divided 
as to the relative use of Art . 
TABLE 5 
THE RELATI\/~ USE OF SUBJECTS IN THE AREA OF NURSING 
l\TURSING USED 
Often Seldom 
Clinical Nursing 30 2 
Community Health and Welfare 29 3 
Legal Aspects of Nursing 21 ll 
Principles of Public Health Nursing 28 4 
Rehabilitation Nursing 29 3 
Trends in Nursing 24 8 
Ward Management 17 15 
MEAN 25.4 6.5 
26 
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It is interesting to note that in rating the use of subject 
matter under the heading of Nursing, the majority of instructors 
rated all subjects as often used. Vvard Management and Legal As-
pects of Nursing were rated seldom used by 15 and 11 persons 
respectively. The average number of instructors who used nurs:Lng 
subjects often was 25.4, while 6.5 was the average number who said 
they used them seldom. I' I I 
I 
,, 
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TABLE 6 
THE RELATIVE USE OF SUBJECTS IN TM AREA OF TEACHER EDUCATION 
TEACHER EDUCATION USED 
Often Seldom 
Clinical Teaching 25 7 
Curriculum Planning and Evaluation 27 5 
Field Experience in Medical-Surgical Nursing 24 5 ?{-
Introduction to Counseling 31 l 
Principles of Guidance 31 1 
Principles of Teaching 32 0 
Philosophy of Educati on 28 4 
Psychology of Learning 31 l 
Research Project 19 4 ~*" 
Social Foundations of Education 18 11 -)f 
Tests and Measurements 29 3 
MEAN 26.8 3 . 8 
~*" These fi gures when added together do not equal 32 since some 
interviewees had never studied Social Foundations of Education, 
had not had field experience nor done a Research Project. 
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In rating the relative use of subject matter listed under the 
area of Teacher Education, all instructors checked that they used 
Principles of Teaching often and all but one used Introduction to 
Counseling, Principles of Guidance and Psychology of Learning often. 
Subjects rated often used by the next highest number of persons were 
Tests and Measurements, Philosophy of Education, Curriculum Planning 
and Evaluation and Clinical Teachi ng , in that order. 
Of the 32 instructors interviewed, 11 said they seldom used 
Social Foundations of Education in t heir teaching roles, while 7, 
curiously enough, checked Clinical Teaching as seldom used. The 
average number who rated these subjects as used often was 26. 8, 
· while an average of 3.8 rated them as seldom used. 
I 
II 
'I 
1: 
I 
II 
I 
II 
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TABLE 7 
SOURCES OF KNOWLEDGE, UNDEJ.l.STANDING 
AND SKILLS IN THE AREA OF SCIENCES 
KEY: A.--College 
B.--Workshop 
c.-On the Job 
(or on your own) 
D.--Don't Know 
SCIENCES Vfl-lERE LEARNED 
A B C D Total 
Anatomy and Physiolo gy 27 
Chemistry 15 
ivf.icrobiology 27 
Nutrition 17 
Pharmacology 7 
Physics 15 
l 
l 
5 
15 
5 
12 
24 
ll 
l 
l 
6 
MEAN for A & B--18 . 7 
MEAN for C & D-14.3 
32 
32 
32 
32 
32 
32 
In Tables 7, 8, 9 and 10 the mean for Columns A and B indicates 
the average number of interviewees who said that they received formal 
preparation either in college or in planned professional programs 
such as workshops . 
The mean for Columns C and D indicates the average nmnber of 
intervie·wees who checked that they received the preparation in these 
30 
subjects either on the job (or on their own) or from an unknown 
(or unidentifiable) s ource. 
In the area of Sciences it is readily seen in Table 7 that 
Anatomy and Physiology and Microbiology lead all other subjects in 
this area in regard to the amount · of formal preparation had by these 
instructors . Chemistry, Physics and Nutrition were about equally 
divided as to formal and informal sources of preparation, while 
Pharmacology proved to be the subject most of these instructors 
learned on the job, yet it was rated as used often by all but one 
instructor as shown in Table 3. This is to be expected since there 
have been so many new drugs on the market in the last ten years and 
also since there is so much research being conducted in hospitals 
which are teaching centers for doctors and nurses. 
'I 
I 
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TABLE 8 
SOURCES OF KNOWLEIGE, UNDERSTANDING AND SIULLS I N THE 
AREA OF HillJUU'J REIJiTI ONS AND COl1~IUNICATI ONS 
HUIKAN RELATIONS AND C01lMUNICATIONS 
ICEY~ A.--Colle ge 
B.--Workshop 
C.--On the Job 
(or on your own) 
D.--Don 1 t Know 
Yv1-IERE LEARNED 
A B c D Total 
Art 5 2 13 12 32 
Economics 21 7 4 32 
English 32 32 
· Group Dynamics 20 4 5 3 32 
History 28 2 2 32 
Langua ges 14 11 7 32 
Music 4 l ll 16 32 
Philosophy 20 9 3 32 
Psychology 29 3 32 
Reli gion 1 6 14 2 32 
Sociology 32 32 
lviEAN for A & B-20. 7 
MEAN for C & D--11.5 
32 
-- ...=--=..=.. =-
As shmvn in Table 8, the means for Columns A and B and for C 
and D in re gard to the sources of preparation in subjects under 
Human Relations and Communications indicate that nearly two-thirds 
of the interviewees had formal preparation in these subjects while 
approximately one-third learned them either on the job (or on their 
own) or did not know where they had been acqui~ed. 
Art and Music were the subjects checked by most as subjects 
they had learned from informal sources, while Economics, English, 
Histor"J, Psychology and Sociology were checked by all or most as 
the subjects learned through formal preparation. Only 20 of the 
32 interviewees had formal courses in Philosophy and only half of 
them had courses in Religion, yet both of these subjects were rated 
as used often by 29 and 26 people respectively. It is interesting 
to note that 21, or about two-thirds of these instructors, had 
college courses in Economics since it was rated used often by two-
thirds of them as shown in Table 4. 
I 
I 
II 
I! 
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TABLE 9 
SOURCES OF KNOVV"LEDGE, UNDERSTANDING AND SKILlS IN THE Ji ..... T{EA OF :llffiRSING 
NURSING 
Clinical Nursing 
Community Health and Welfare 
Legal Aspects of Nursing 
Principles of Public Health Nursing 
Rehabilitation Nursing 
Trends in Nursing 
Ward Management 
KEY~ A.--College 
B.--Workshop 
C.--On the Job 
A 
18 
26 
14 
24 
16 
20 
18 
(or on your o~~) 
D. --Don't Know 
WHEP..E LEARNED 
B C D Total 
13 1 
1 4 1 
17 1 
8 
3 11 2 
12 
13 1 
MEAN for A & B-19.6 
J\ilEAN for C & D--11. 9 
32 
32 
32 
32 
32 
32 
32 
In Table 9 the means for Columns A and B and for C and D in 
relation to the preparation in nursing subjects show that on the 
average a little over half of these people had fonnal preparation 
and about one- third had informal preparation in this area . The in-
formal preparation was practically all either on the job, or self-
acquired, and the formal preparation practically all acquired in 
college . 
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TABLE 10 
SOURCES OF KNOWLEDGE, UNDERSTANDING AND 
SKILLS IN THE AREA OF TEACrmR EDUCATION 
TEACP~R EDUCATION 
KEY~ A.--College 
B. --Workshop 
C.--On the Job 
(or on your ov.n) 
D.--Don ' t Know 
'I,.vBERE LEARNED 
A B c D Total 
Clinical Teaching 17 15 32 
Curriculum Planning and Evaluation 19 12 1 32 
FU.ela Experience in Medical-Surgical 
Nursing 20 5 1 t & 32 
Introduction to Counseling 20 1 11 32 
Principles of Guidance 24 1 7 32 
Principles of Teaching 28 1 3 32 
Philosophy of Education 25 5 1 -1! :1* 32 
Psychology of Learning 29 1 1 1 32 
Research Project 16 1 6 
- i 9* 32 
Social Foundations of Education 22 1 4 2 .. 3-l!- 32 
Tests and Measurements 23 9 32 
MEAN for A & B--21 .6 
MEAN for C & D-- 7 .6 
* This figure represents the number of interviewees who replied that 
they had never studied the subject . 
-- - -
-
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As shown in Table 10, the means for A and B and for C and D in 
regard to the kind of preparation in Teacher Education demonstrate 
that college courses provided by far the major portion of the forw~l 
pr eparation and that on the job, or self-acquired, preparation pro-
vided about one-half of total preparation in respect to Clinical 
Teaching and one-third in Introduction to Counseling and Principles 
of Guidance, although these subjects were rated as often used by 
25, 31 and 31 people respectively as shovvn in Table 6. 
TABLE 11 
THE MEANS FOR SOURCES OF KNOWLEDGE, UNDERSTANDING AND SKIIJJS 
MEAN FCR FORMAL MEAN Fffi INFOPJvf..AL I' 
AREA PREPARATION PREPARATION I 
SCIENCES 18.7 14. 3 
HUMAN RELATIONS Mm 
C OMlvi1H'iJICATI ONS 20. 7 11.5 
NURSING 19.6 11. 9 II 
TEACHER EDUCATION 21.6 7.6 
!I 
I 
II 
These means represent the average number of people who checked 
the sources of their knowledge, understanding and skills, broken 
down as to courses or subjects. Columns A and B were combined as 
formal preparation and Columns C and D combined for informal prepara-
tion. These means also were given in Tables 7, 8, 9 and 10. 
Respondents were asked to rank the four major areas of knowledge, 
understanding and skills by the anount of formal preparation they had 
had in the four area~. Table 12 shows their replies. 
il 
I 
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TABLE 12 
RANK ORDER AS TO AMOUNT OF FORMAL PREPARATION 
II 
I 
AREA RANK NUMBERS PER CENT 
SCIENCES 1 8 25 
2 5 16 
3 9 28 
4 10 31 
TGI'ALS 32 100 Mean rank: 
2.7 
Hli'MAN RELATI ONS 
AND COMMUNICATIONS 1 2 6 
2 9 28 
3 11 35' 
4 10 31 
TOTALS 32 100 Mean rank: 
3.0 
NURSING 1 15' 47 
2 8 25' 
3 5 16 
4 4 12 
TOTALS 32 100 Mean rank: 
2.0 
TEAC~ EDUCATION 1 7 22 
2 10 31 
3 7 22 
4 8 25 
TOTALS 32 100 Mean rank: 
2.5 
I! 
,t 
-
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Twenty-five per cent of all instructors interviewed ranked 
Sciences first as to the amount of fomal preparation they had had, 
while thirty-one per cent ranked them last. The mean rank for this 
area was 2 .7. 
Only six per cent of the interviewees ranked Human Relations 
and Communications first as to the amount of formal preparation, 
while thirty- one per cent ranked it last. The mean r ank for this 
area was 3. 
In the area of Nursing, forty-seven per cent ranked it first 
as to amount of formal preparation and twelve per cent ranked it 
last. The mean raP~ was 2. 
Teacher Education was ranked in first place by twenty-two per 
cent of the instructors and twenty-five per cent ranked it last in 
regard to the amount of formal preparation. The mean rank for this 
area was 2.5. 
Since some of t he participants have a B.S. in Nursing rather 
than in Nursing Education, it is possible that many of these sub-
jects were not included in an academic program which does not pre-
pare for teaching . 
lj 
I 
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TABLE 13 
COMPARI SON OF THE MEAN RANKS AS TO AMOUNT OF Fffi!V'IAL 
PREPARATION IN THE FOUR MAJ OR AREAS AND THE MEAN FOR 
OFTEN USED SUBJECTS 
lv!EAN FOR MEAN FOR 
RANK ORDER. OFTEN USED SUBJECTS 
SCI ENCES 2.7 2~.8 
HUMAN RELA. 'IT ONS 
AND COIVIJ'viDNIC.ATIONS 3.0 2l.L 
NURSil'.JG 2.0 25.4 
TEACHER EDUCATION 2.5 26.8 
It was necessary to see what correlation existed between the 11 
amount of f ormal preparation had in the four major areas of knowledge, 
I' 
understanding and skills and t he amount of use rated them by these 
instructors. Spearman 1 s Formula for Rank Correlation using paired 
data was used, and in this instance the data were limited to the four 
pairs of items in Table 13 . The rank correlation is .40. 
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Since anything less than one as a correlation coefficient is not 
significant, for a sample consisting of four pairs, it must be con-
eluded that t here i s no evidence of correlation be tween the r ank 
order of the amounts of formal preparation these instructors had in 
the four major areas of knowledge, understanding and skills and the 
amount of use they assigned to these same areas. 
TABLE 14 
RBS PONSES TO QUESTION~ 
VlliAT COLLEGE COURSES OR SUBJEC TS DO YOU FE~L 
W~RE SUPERFLUOUS OR REPETI TIOUS? 
RESPONSES 
None 
Course in Medical and Surgical Nursing 
Field Work in Medical and Sur gical Nursing 
Principles of Teaching 
Course in Rehabilitation 
History of Nursing 
Nursery School Experience 
Tests and Ivleasurerrients 
Educational Programs (same as Curriculum) 
Biology 
Chemistry 
Community Resources 
Tearn Nursing 
Child Growth and Development 
Nutrition 
NUMBERS 
2.5 
3 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
~ --=---
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Table 14 shows that 25 of the 32 interviewees felt that no 
college courses or subjects were either superfluous of repetitious. 
The course in Medical and Surgical Nursing was felt to be repetitious 
by 3 persons and several expressed their feelings verbally that this 
course was not on a high enough level in either the baccalaureat e or 
master 's program. While 2 pe ople rated field work in this same area 
as repetitious of the course or of a previous course, it is a little 
surprising to note that 2 others felt this way about Principles of 
Teaching and the course in Rehabil~tation, particularly since the 
latter is a rather new addition to the curriculum. 
I 
I 
II 
II 
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TABLE 15 
None 
RES PONSES TO QUES TI ON : 
'WHA T COL.LEGE COURSES CR SUBJEC TS DO YOU FEEL 
SHOULD P,A VE BEEN REQUIRED BUT iiVEHE NOT? 
RESPm~SES 
Guidance and Counseling 
Tests and Measurements 
Teaching in t he Clinical Area 
Comprehensive Nursing EA~erience 
Principles of Teaching 
Rehabilitation Nursing 
Int erpersonal Relationships 
Human Relations and Communications 
Psychology of the Adolescent 
Languages 
Audio-visual Aids 
Mental Hygiene 
Group Dynamics 
Art 
Music 
Survey of World Religions 
Curriculum Construction 
Physics 
Trends in Nursing 
- ~ 
--- -
I' 
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TABLE 16 
COURSES WHICH SHOULD HAVE BEEN 
"INCREASED OR EMPHASIZED MORE" 
RESPONSES NmffiERS 
Communication Skil ls 
Hwnan Relations 
Sociology 
Psychology 
Philosophy 
Basic Sciences 
Medical-Surgical Nursing 
Education Courses .on the B. S . Level 
In Table 15 it is seen that while 11 persons felt that no 
l 
l 
l 
l 
l 
1 
1 
l 
college courses or subjects should have been required which were 
not, an equal number felt that Guidance and Counseling should have 
been required . Most of these people added either a verbal or a 
written remark that this course should be a "must" on the B.S . level 
a s did the 2 who listed Interpersonal Relationships, since teachers 
use both of these skills constantly . 
Courses which respondents f elt should have received more emphasis 
or should have been "increased" were those listed in Table 16. In 
re gard to Education on the B.S . Level, an additional comment was 
"These courses are needed before we are ab l e to go on for further 
education" . 
I 
II 
,, 
I 
' 
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TABLE 17 
RESPONSES TO QUES TI ON: 
WHAT COLLEGE EXPERIENCES OR ASSOCI ATIONS DO 
YOU CONSIDER TO BE MOST VALUABLE TO YOU? 
RESPONSES 
Exchange of Ideas With Other Nurses, Especially 
Foreign Nurses 
Guidance and Friendships Gained from Facul ty Advisors 
Sharing of Course and Conferences ~nth Non-nurses 
Malcing New Friendships, Especially With Non-nurses 
Field Work and Field Trips 
Cultural Opportunities 
Social Activities 
Group Conferences Not Scheduled as Classes 
Organizational Activities 
Spiritual Guidance From Clergy 
Sports 
Campus. Living 
Laboratory Experiences 
Teaching Internship 
Application of Course in Semantics 
Dramatic Activity 
Practice Teaching 
Broadening Experience Gained from Studying for Ivi .S . in Ec:J. . 
19 
18 
9 
8 
7 
5 
5 
5 
5 
3 
l 
l 
l 
l 
l 
l 
l 
l 
It is significant to note from Tabl e 17 that the four highest 
number of responses to this question ·were those closely allied with 
Human Relations and Communications, indicating the importance of 
this area in the associations and experiences of these instructors 
during their own student days. 
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CHAPTER V 
SUlvfMARY, CONCLUSIONS AND RECOMMENDATIONS 
The problem, as stated in Chapter I, was to find out if the 
instituti ons which prepare teachers in nursing education are meeting 
the needs of the students. 
It is evident, then, from this sampling of the opinions of 32 
nurse instructors, that there is little relationship between the 
amount of formal preparation for teaching and the use that is made 
of the Knowledge, Understanding and Skills in the four major areas 
of Sciences, Human Relations and Co~~unications, Nursing and 
Teacher Education. 
In summary, the findings of this study show that the areas in 
which these 32 nurse instructors had the most formal preparation 
were Sciences, Nursing and Teacher Education while Human Relations 
and Communications ranked least. The correlation coefficient, how-
ever, was insignificant for the four areas when their ranking as to 
amount of formal preparation was compared to their ranking by amount 
of use. 
As stated in Chapter I, since the sampli~g was not random, it 
is not possible to generalize from this study; therefore, the vrriter 
reco~~ends that more studies such as this one be done to obtain 
opinions from nurse instructors who are teaching not only in the 
field of Medical and Surgical Nursing , but in Obstetrical, 
46 
Pediatric and Psychiatric Nursing as vrell. Follow-up studies of 
graduates of both B.S. and M.S. programs should be done in order to 
learn of job satisfaction on the part of the teachers, on the part 
of employers and of students. It is also recommended that school of 
nursing faculties seek closer ties with other school faculties of 
universities in order to exchange ideas, attitudes and goals of edu-
cation for nursing and education for other professions. 
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APPENDIX A. 
189 Bay State Road 
Boston 15, Massachusetts 
.March 6, 1958 
~-p-a_r __ tl-.a-l __ f __ ul_f_l-.1--lm-~-n--t-of the requirements for a master's 
megree at Boston University School of Nursing, I am doing a 
t
1 tudy on the preparation of instructors in .Medical and Surgical 
ursing. 
Since I am interested in learning how academic preparation 
as contributed to the knowledge, understanding and skills used 
~bot~~~~ ;n~~~~~{~~~a~ea~rs:=~~~;,;n~:~;::s with only those I Each interview would require about a half hour. Do you 
fhink that the instructors at your school would like to par-
f icipate in this study? If they are agreeable, would you let 
me know so that I may make further arrangements with whomever 
t ou dele gat e as their representative. Thank you. 
Sincerely yours, 
Berenice E. Frechette 
ncl. PfEF/rf 
--
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Appendix B 
Date, ____________________________ _ 
Dear Miss Frechette, 
The faculty of this school are 
willing to participate in your study. 
are not 
You may contact ____________________________________________ __ 
to make further arrangements. 
Signature ______________________ __ 
Title 
----------------------------
School 
---------------------------
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BOSTON UNIVERSITY 
SCHOOL OF NURSING 
APPENDIX C. 
STUDY ON THE PREPARATION OF NURSE INSTrtUCTORS. 
INTERVIEVJ GUIDE 
Interview Number • 
----
£!.. PROFESSIONAL BACKGROUND. 
Name (optional) _______________________________________ _ 
Graduation from Basic Nursing School: Year 
----
Name of School 
------------------------------------------
Diploma __ _ 
Degree ____ _ 
Graduation from College .or University: 
B.S. Program: Year 
-----
Name of School. ______________________________________ _ 
Degree: B.s. in Nursing __ _ 
B.S. in Nu. Eds __ _ 
IvJ:.S. Program: Year 
----
Name of School. _____________ .,...-_____________________ _ 
Degree: ~Jl.,S. in Nu. Ed. 
---
Other __ _ 
~a PRESENT POSITION: __________________ _ 
Type of Basic Program: Diploma __ _ 
Degree __ _ 
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Interview Number ___ • 
TABLE. 
,i 
' 
AREA OF KNOVJLEDGE UNDERSTANDING OR SKILL '. . 
SCTiiNCES: 
Ana tomv and Physiology 
Chemistry 
Hicrobiology 
Nutrition 
Pharmacology 
Physics 
HUHAN RELATIONS AND COf1JlVlUNICATIONS : 
Art 
Economics 
English 
Group Dynamics 
History 
Languages 
Music 
Philosophy 
Psychology 
Religion 
Sociology 
.APPEND IX D. 
KEY: A.--College. 
USE 
Often 
D 
B.--Horkshop. 
Co--Qn the Job,.(or on ~j 
D.--Don't Know. 
li1IERE LEARNED ~ 
Seldom A · B c D 
i 
I 
' 
J 
\ 
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54 
TABLE. 
AREA OF I\NOv.JLEDGE UNDERSTANDING OR SlGLL. 
NURSING: 
Clinical Nursing 
Community Health and Helfare 
Legal Aspects of Nursing 
Principles of Public Health Nursin 
Rehabilitation Nursing 
:!'.£ends j_n Nursing 
\rJard Management 
TEACHER EDUCATION: 
Clinical Teaching 
Curriculum Planning and Evaluation 
Field ·~ erience in Jvledical.-Sur ·cal Nursing 
Introduction to Counseling 
Principles of Guidance 
Principles of Teaching 
Philosophy of Education 
Psychology of Learning 
-
Research Pro.i ect 
Social Foundations of Education 
Tests and Neasurements 
: .~ 
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55 APPENDIX E. 
INTERVIEH GUIDE 
Interview Number 
----
Please rank in order from most (1) to least (4) the amount of 
formal preparation you have had: 
SCIENSES 
HUMAN RELATIONS AND COHHUNIC, \. TIONS 
NURSING 
T&1.CHER EDUCATION 
VJhat college courses or subjects do you feel were superfluous 
or repetitious? 
VJhat college courses or subjects do you feel should have been 
required, but were not? 
What college experiences or associations do you consider to be 
most valuable to you? 
Thank you. 
---
